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Pupil Premium Strategy Statement – Longsands Academy 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Longsands Academy 

Number of pupils in school  1746 

Proportion (%) of pupil premium eligible pupils 19.64% 

Academic year/years that our current pupil premium strategy plan 
covers: 

2021-22 

Date this statement was published September 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Clare Greaney  

Pupil premium lead Alf Lesurf 

Governor / Trustee lead Barbara Hughes 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £235,885 

Recovery premium funding allocation this academic year 

£85,000 Total 

£45,000 (Period 6) 

£10,000 (Expert Careers Guidance) 

£20,000 (Textbooks & Revision Guides) 

£10,000 (Rewards & Refreshments) 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£320,885 
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Part A: Pupil premium strategy plan 

Statement of intent 

Longsands Academy is a successful, fully inclusive secondary school serving the com-
munity of St Neots and its surrounding area. We aim to provide an engaging, purpose-
ful and supportive environment in which all of our students feel empowered to reach 
and embrace their full potential with confidence and become responsible, well-rounded 
citizens. 
 
The pursuit of academic excellence is at the heart of the Academy. Through high ex-
pectations of behaviour; a commitment to great standards of teaching, delivering a 
knowledge rich curriculum; and the strong, supportive relationships that exist between 
staff, students and their parents/carers – all students, regardless of their background or 
personal circumstances, are encouraged to achieve their academic aspirations. 

Our enrichment programmes help students understand the opportunities available to 
them. This further promotes an aspirational culture around student achievement, which 
drives a sense of purpose in class, and improved outcomes and life chances for our 
students. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 The attendance of our disadvantaged pupils for academic year 2020-21 was 89.85%, compared to our non-
disadvantaged pupils of 95.99%.  This represents an attendance gap for disadvantaged pupils of 6.14% and 
this gap must be narrowed during the current and subsequent academic years.  It is worth noting that the 
attendance figures for the academic year were affected by covid-19.   

2 The behaviour of disadvantaged pupils needs to improve, leading to improved outcomes.  For the academic 
year 2020-21, the average number of C2 detentions issued for a disadvantaged pupil was 5.74, compared to 
2.46 for the non-disadvantaged.  In addition, the average number of more serious C3 reflection room 
detentions issued to the disadvantaged pupil was 1.10, compared with 0.41 for the non-disadvantaged.  A 
disadvantaged pupil at Longsands was 2.33 times more likely to receive a C2 and 2.68 times more likely to 
receive a C3 detention.   

 

During the academic year 2020-21, the average total number of days of exclusion given to a disadvantaged 
pupil was 0.89 days, compared to a non-disadvantaged pupil of 0.23 days.  A disadvantaged pupil at 
Longsands was 3.87 times more likely to receive an exclusion compared to their non-disadvantaged 
counterparts.   

3 Attainment of disadvantaged pupils needs to improve.  Year 11 examination results for academic year 
2020-21 indicated that the average target grade of a non-disadvantaged pupil was 6- and the actual average 
grade achieved was 6-.  For the disadvantaged pupil, the average target grade was 5- and the actual 
average grade achieved was 4+.   
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attendance for 
disadvantaged pupils from 89.85% 
to 95%.   

Fortnightly attendance data checks to evaluate the effectiveness of any attendance-
based intervention programme.  Any such programme should on a half termly basis 
show an overall improvement in attendance figures for disadvantaged pupils.   

To diminish the C2, C3 and exclusion 

gaps to equal the non-disadvantaged 

pupils. 

Weekly reports on exclusion data will trigger support work by the pastoral team and 
behaviour manager.  Specific pupils to receive mentoring by a member of staff to help 
reduce C2/C3/exclusion rates.  The efficacy of any such behaviour 
interventions/programmes will be measured every half term. 

Improved attainment outcomes for 
disadvantaged pupils to bring them 
in line with target grades. 

Each PR drop will be analysed for attainment progress against target grade for all 
disadvantaged pupils.  HoDs will receive an analysis for their department and 
recommend strategies to support individual pupils.  In addition, pupils with the 
greatest attainment gaps will be offered extra support to help them to narrow it.   

 

Finally, all catchup and lesson 6 attendance data will be monitored to ensure that 
disadvantaged students are making good use of this opportunity.   

 

My Tutor catch up session will be offered to all disadvantaged pupils. 

 

As a result of these undertakings, we hope to achieve a narrowing of the 
disadvantaged gap and for all students at the academy to make broadly the same 
advances in progress (relative to their starting positions).  If we are successful in this, 
then we will also improve engagement in the academy as well as opportunities for 
further studies and higher education. 

Improved access to enrichment 
activities for disadvantaged pupils, 
leading to improved outcomes and a 
broader cultural literacy. 

Prior to a trip or visit being opened for booking, parents/carers of all disadvantaged 
pupils will be contacted with information on what support can be offered to assist them 
in booking the opportunity for their child/children.   

 

Half termly analysis of the number of disadvantaged pupils who take up a trip/visit will 
be calculated and if needed, additional checks/advice offered to HoDs for future visits.   

 

All disadvantaged pupils wishing to play a musical instrument will be offered financial 
support and encouraged to do so.   

 

Disadvantaged pupil only events will be introduced to encourage and support 
enrichment throughout the academic year. 

When successful in this area, we should see improved engagement by our 
disadvantaged students, improved attendance, and better final outcomes. 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £26,499 
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Activity Evidence that supports this approach 
Challenge 

number(s) 
addressed 

Quality First 

Teaching 

e.g. 

Training 

and 

resources 

for staff, 

textbooks 

and 

equipment 

 

 

 

 

 

 

 

 

 

External evidence: 

https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-

funding-successfully In line with the research, improving the quality or teaching and learning of 

disadvantaged pupils improves outcomes. 

In the EEF Attainment Gap 2017 report, it states that what happens in the classroom makes the 

biggest difference: improving teaching quality generally leads to greater improvements…There is 

particularly good evidence around the potential impact of teacher professional development 

https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/ 

Quality First Teaching is seen as one of the 7 Building Blocks for Success when supporting the 

attainment of disadvantaged pupils - 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-

RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf 

In the research paper, School cultures and practices: supporting the attainment of disadvantaged 
pupils: A qualitative comparison of London and non-London schools– Dfe May 2018, Quality First 
teaching (including training and the deployment and training of additional adults) was found to be 
one of the 5 areas  in which school culture and practices influence outcomes, in particular for 
disadvantaged pupils – corroborating existing literature which draws strong links between the 
attainment of disadvantaged pupils and their access to high quality teaching (Ofsted, 2013; 
Macleod et al., 2015; Demie and Maclean, 2015). 
https://www.gov.uk/government/publications/school-culture-and-practice-supporting-disadvantaged-
pupils 

 

Internal evidence:   

Before covid, additional support in mathematics did make a positive impact on attainment outcomes, 
however, there is still a need to target PP pupils in order to narrow the PP vs. Non-PP student attain-
ment gap across the wider curriculum (including the core subjects). 

The focus on the seven principles of a Longsands lesson and the curriculum re-design that pro-
ceeded it, has already lead to an overall improvement in attainment across the academy.  The intro-
duction of quality textbooks will help to narrow the gap between the disadvantaged and non-disad-
vantaged students.   

 

 

1 

2 

3 

 

 

Staff 

training on 

high 

quality 

feedback 

External evidence: 

 

Many different evidence sources, e.g. EEF Toolkit suggest high quality feedback is an effective way 
to improve attainment, and it is suitable as an approach that we can embed across the school. 
Feedback studies tend to show very high effects on learning - 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/feedback/ 

 

Internal evidence: 

All department areas have invested time in incorporating feedback into their curriculum and when this 

has been done effectively, the attainment of disadvantaged pupils has improved.  For example within 

separate science, disadvantaged students performed better than their target grade and the gap 

3 

https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://www.gov.uk/government/publications/school-culture-and-practice-supporting-disadvantaged-pupils
https://www.gov.uk/government/publications/school-culture-and-practice-supporting-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/
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narrowed in combined science.  This is a curriculum area that has demonstrated a strong degree of 

varied feedback.   

CPD for 

Teaching 

Assistants 

External evidence: 

 

In the EEF Attainment Gap 2017 report, it states that trials have shown how, when properly trained 

and supported, teaching assistants working in structured ways with small groups can boost pupils’ 

progress.https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/  

In the research paper, School cultures and practices: supporting the attainment of disadvantaged 

pupils: A qualitative comparison of London and non-London schools– Dfe May 2018, Quality First 

teaching (including training and the deployment and training of additional adults) was found to be one 

of the 5 areas  in which school culture and practices influence outcomes, in particular for 

disadvantaged pupils – corroborating existing literature which draws strong links between the 

attainment of disadvantaged pupils and their access to high quality teaching (Ofsted, 2013; Macleod 

et al., 2015; Demie and Maclean, 2015). https://www.gov.uk/government/publications/school-culture-

and-practice-supporting-disadvantaged-pupils 

Internal evidence: 

Last academic year (during the national lockdown), TAs undertook a number of Mable CPD training 

courses and others went on to study for higher level qualifications such as wellbeing and mindfulness 

training.  During the period when students were taught at home, TAs were able to make weekly 

contact with vulnerable students and this helped to secure higher grades in our more disadvantaged 

students.   

 

 

2 

3 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £137,509 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Period 6 

Maths – Catch up  

Science – Catch up 

Optional subjects – 
Catch up  

 

External evidence: 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-

numeracy/ The EEF has researched Catch up Numeracy and found this to have a 

positive impact on outcomes. 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-

toolkit  Evidenced that extending the school times makes a positive impact on academic 

outcomes. 

Internal evidence: 

Departmental clinics last academic year was a beneficial way for disadvantaged students 

to catch up on forgotten or missed content.  Adopting a more formalised set of period 6 

3 

https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://www.gov.uk/government/publications/school-culture-and-practice-supporting-disadvantaged-pupils
https://www.gov.uk/government/publications/school-culture-and-practice-supporting-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit
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lessons will ensure even better coverage of the disadvantaged pupils (as well as the non-

disadvantaged).   

Lexonix Phonics and 
Precision Reading 

External evidence: 

Strategies to meet individual pupil needs is seen as one of the 7 Building Blocks for 

Success when supporting the attainment of disadvantaged pupils - 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DF

E-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-

_briefing_for_school_leaders.pdf 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-

toolkit/phonics/ Research shows that phonics approaches have been consistently found 

to be effective in supporting younger readers to master the basics of reading, with an 

average impact of an additional four months’ progress. Research suggests that phonics is 

particularly beneficial for younger learners (4-7 year olds) as they begin to read. 

http://onlinelibrary.wiley.com/doi/10.1002/bin.1418/abstract  Research shows that 

Precision Teaching demonstrates an impact on reading fluency. 

Internal evidence: 

Students who took part in Lexonic interventions last year made (on average), 4.14 years 

improvement in reading age by the end of the sessions.   

 

1 

2 

3 

 

 

My Tutor  

Small group 
interventions / 1:1 - 
generic 

External Evidence: 

In the EEF Attainment Gap 2017 report, it states that targeted small group and one-to-
one interventions have the potential for the largest immediate impact on attainment 
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/ 

 

Internal evidence: 

Departmental clinics last academic year were a beneficial way for disadvantaged 
students to catch up on forgotten or missed content.  Adopting a more formalised set of 
sessions will ensure even better coverage of the disadvantaged pupils (as well as the 
non-disadvantaged).   

 

3 

Small group 
interventions / 1:1 – 
dedicated Maths TA, 
to support numeracy. 

External evidence: 

In the EEF Attainment Gap 2017 report, it states that targeted small group and one-to-
one interventions have the potential for the largest immediate impact on attainment 
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/ 

 
The EEF report, Improving Mathematics in KS2 and 3 report recommends the use of 

structured interventions to provide additional support 

https://educationendowmentfoundation.org.uk/tools/guidance-reports/maths-ks-two-three/  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/teaching-assistants/ Evidence suggests that TAs can have a positive impact on 
academic achievement where they support individual pupils or small groups. 

 

Internal evidence: 

Departmental clinics last academic year were a beneficial way for disadvantaged 
students to catch up on forgotten or missed content.  Adopting a more formalised set of 
sessions will ensure even better coverage of the disadvantaged pupils (as well as the 
non-disadvantaged).   

3 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
http://onlinelibrary.wiley.com/doi/10.1002/bin.1418/abstract
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/maths-ks-two-three/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/teaching-assistants/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/teaching-assistants/
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Small group 
interventions / 1:1 - 
phonics teacher to 
support literacy 

External evidence: 

In the EEF Attainment Gap 2017 report, it states that targeted small group and one-to-one 

interventions have the potential for the largest immediate impact on attainment 

https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/  

For disadvantaged pupils with literacy difficulties, research shows that using the Pupil 

Premium funding to meet individual pupil needs in order to remove this barrier to learning 

is effective - https://www.gov.uk/government/publications/the-pupil-premium-how-schools-

are-spending-the-funding-successfully 

The EEF found that Catch Up Literacy had a statistically significant impact on pupils’ 
attitudes to school, self-assessed ability in reading, and their confidence in and 
enjoyment of writing.  https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/catch-up-literacy/  

 

Internal evidence: 

Departmental clinics last academic year were a beneficial way for disadvantaged 
students to catch up on forgotten or missed content.  Adopting a more formalised set of 
sessions will ensure even better coverage of the disadvantaged pupils (as well as the 
non-disadvantaged).   

3 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £124,014 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Monitoring 
attendance (e.g. 
targeted mentoring 
around attendance for 
PPI pupils and regular 
monitoring of 
attendance with 
contact home if 
needed) 

External evidence: 

Good attendance is also listed in the top 10 approaches for disadvantaged pupils in 

https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spend-

ing-the-funding-successfully  

Attendance is seen as one of the 7 Building Blocks for Success when supporting the at-

tainment of disadvantaged pupils - https://www.gov.uk/government/uploads/system/up-

loads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disad-

vantaged_pupils_-_briefing_for_school_leaders.pdf 

Internal evidence: 

Students who have a good or excellent attendance on average make far higher levels of 

progress throughout the academic year.   

1 

3 

 

SEMH – Behaviour & 

Thrive (e.g. targeted 

behaviour intervention 

for identified students 

who have a 

disproportionately high 

number of C2/C3 

detentions and/or who 

have a high exclusion 

rate. Use the behaviour 

manager (AM & AKD) to 

engage with parents and 

External evidence: 

This approach is in line with research that demonstrates that Social and Emotional 

Learning interventions have an identifiable and significant impact on attitudes to learn-

ing, social relationships in school, and attainment itself, which produces +4 months of 

progress. 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/social-and-emotional-learning/ 

 

The EEF Toolkit suggests that targeted interventions matched to specific students with 

particular needs or behavioural issues can be effective, especially for older pupils. 

1 

2 

3 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/attainment-gap/
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-literacy/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-literacy/
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
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students as part of their 

intervention.  

This approach is in line with research that demonstrates that Social and Emotional 

Learning interventions have an identifiable and significant impact on attitudes to learn-

ing, social relationships in school, and attainment itself 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-

toolkit/social-and-emotional-learning/  

The EEF Toolkit suggests that targeted interventions matched to specific students with 

particular needs or behavioural issues can be effective, especially for older pupils. The 

Thrive approach has been researched and evidenced to make a positive impact. For 

more information see; https://www.thriveapproach.com/  

Internal evidence: 

After the wider reopening of schools in March, disadvantaged and non-disadvantaged 

students who had a higher-than-average number of C2s and C3s were mentored by the 

behaviour manager and the subsequent number of sanctions declined dramatically.  We 

would like to expand on this in the current academic year.   

Student & Staff 
Wellbeing (NJS) – to 
support students & 
staff to develop 
strategies and 
techniques to self-
manage their mental 
wellbeing 

External evidence: 

 

https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/developing-healthy-minds-in-teenagers 

 

There is a great deal of evidence which suggests that non-cognitive skills are as 
important as cognitive skills in determining academic results, and that children from 
poorer backgrounds tend to have weaker non-cognitive skills than their better-off 
peers. 

 

Internal evidence: 

Some TAs successfully completed wellbeing and mindfulness qualifications during the 
lock down.  These skills have been deployed along with NJS in his wellbeing role.  For 
a number of students, engagement and attendance improved as a result.   

1 

2 

3 

 

Music Therapy – 
WCW to provide a 
variety of different 
musical therapies to 
work with targeted 
pupils over ten week 
time blocks.   

 

External evidence: 

Research led by Dr Nina Kraus at Northwestern University found that learning to sing or 

play a musical instrument can help disadvantaged children improve their reading skills. 

http://www.bbc.co.uk/news/health-28703013 

Singing -  Sally Goddard Blythe, a consultant in neuro-developmental education and di-

rector of the Institute for Neuro-Physiological Psychology supports the link between sing-

ing and developments in language skills in her book, The Genius of Natural Childhood. 

https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-
spending-the-funding-successfully - In line with the research, providing pupils with 
access to a full range of educational experiences can decrease outcome gaps. 

 

Internal evidence: 

Longsands has been running a music therapy session twice weekly for targeted 
students and this has scored highly in student satisfaction surveys throughout the year, 
with demonstrable impacts on student wellbeing.  

2 

3 

 

Breakfast Club – A 
calm, safe, pre-school 
space for all 
disadvantaged pupils 
to have a free 
breakfast to help them 

External evidence: 1 

2 

3 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
https://www.thriveapproach.com/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
http://www.bbc.co.uk/news/health-28703013
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
https://www.gov.uk/government/publications/the-pupil-premium-how-schools-are-spending-the-funding-successfully
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start their day, the right 
way. 

Evidence for the EEF found positive impact in the provision of breakfast for primary-age 

pupils and it is felt that given the context and background of disadvantaged pupils, par-

ticularly in Year 7, that this will also be beneficial at secondary: https://educationendow-

mentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast#closeNav 

Internal evidence: 

We have been running a breakfast club at Longsands for a number of years now and it 

is popular with students and in student voice conversations it is warmly welcomed by 

those students who make use of it.  There is plenty of evidence to affirm that breakfast 

can help to provide energy for learning.   

 

Nurture Style 
Approaches and 
Groups - Group 80 & 
LGBTQ+ Groups 

External evidence: 

Research from the EEF suggests that interventions which target social and emotional 

learning have an identifiable and significant impact on attitudes to learning, social rela-

tionships in school and attainment (on average +4 months progress).  https://educa-

tionendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-

and-emotional-learning/ 

Internal evidence: 

Longsands has run an LGBTQ+ group for several years now and has a diverse LGBTQ 

community.  Poor attendance and outcomes for LGBT youth can be disproportionately 

high and creating a feeling of acceptance has provided comfort to a number of our stu-

dents and made our community as more inclusive one as a result.   

1 

2 

3 

 

 

Total budgeted cost: £288,022 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast#closeNav
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast#closeNav
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/social-and-emotional-learning/
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Part B: Review of outcomes in the previous academic year 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year – allocated funds (not including LAC = £228,245) 

Pupil premium strategy outcomes 

For the academic year 2020-21, Year 11 had 281 students in the cohort, of which 58 (20.6%) were 

disadvantaged. 

Desired 

outcome 

Success  

Criteria 

Impact 

Improved outcomes at 

KS4 for PP students 

in English 

For pupils in receipt of 

the pupil premium: Im-

proved L4+ English 

outcomes from 57% in 

2020 

 

To diminish gap to 

Non-PP pupils at L4 

(Non-PP = 87%) 

 Outcomes in English for disadvantaged pupils have not im-

proved against the 2020 results, 69.1% (71.9% in 2020) of pu-

pils achieving a grade 4 or higher.  This represents an in-

crease in the disadvantaged gap of 1.2% on last year’s results.  

 

 A significant number of disadvantaged pupils may have been 

less well supported during lockdown, and therefore less likely 

to engage, despite extensive efforts by the academy to supply 

appropriate resources such as the loan of laptops, and weekly 

contact from Student Services.     

Improved outcomes at 

KS4 for PP students 

in Mathematics 

For pupils in receipt of 

the pupil premium: Im-

proved L5+ maths 

outcomes from 38% in 

2020 

 

To diminish gap to 

Non-PP pupils at L5 

(Non-PP = 62%) 

The proportion of disadvantaged pupils achieving grade 5+ fell 

from 38.6% in 2020 to 30.9% in 2021. 

The gap between disadvantaged pupils and non-disadvan-

taged pupils at Level 5+ rose from 23% in 2020 to 33.9% in 

2021. 

A significant number of disadvantaged pupils may have been 

less well supported during lockdown, and therefore less likely 

to engage, despite extensive efforts by the academy to supply 

appropriate resources such as the loan of laptops, and weekly 

contact from Student Services.     

Improved attendance 

for PP pupils 

Improved attendance 

for PP pupils from 

89.4% (week 24 2020) 

To diminish the at-

tendance gap to Non-

PP pupils at 95.2% 

(week 24) 

Attendance figures for disadvantaged pupils at the end of aca-

demic year 2020-21 was 89.84% rather than the target of 

95.2% (a gap of 5.36%).   

 

The partial school closures because of a national lock down 

and the subsequent partial closures of ‘bubbles’ due to Covid 

has been impactful and therefore, it is difficult to compare one 

year’s data with another.  Under the circumstances, attend-

ance was better than the national picture, but not where we 

would like to see it in a more typical school year.  
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Improved behaviour 

for PP pupils, leading 

to improved outcomes 

 

Decreased exclusions for 
PP pupils (week 24 
FTE1+ = 16%) 
To diminish the exclusion 
gap to Non-PP pupils 
(week 24 FTE1+ = 
4.7%) 
Improved attainment / 

progress outcomes for 

PP pupils 

For the academic year 2020-21, the average number of C2 
detentions issued for a disadvantaged pupil was 5.74, 
compared to 2.46 for the non-disadvantaged.  In addition, the 
average number of more serious C3 reflection room detentions 
issued to the disadvantaged pupil was 1.10, compared with 0.41 
for the non-disadvantaged.  A disadvantaged pupil at 
Longsands was 2.33 times more likely to receive a C2 and 2.68 
times more likely to receive a C3 detention.   

 

During the academic year 2020-21, the average total number 

of days of exclusion given to a disadvantaged pupil was 0.89 

days, compared to a non-disadvantaged pupil of 0.23 days.  A 

disadvantaged pupil at Longsands was 3.87 times more likely 

to receive an exclusion compared to their non-disadvantaged 

counterparts.   

Improved aspirations 

for PP pupils in rela-

tion to their next stage 

of education, employ-

ment of training. 

Improved quality 
of Careers, Advice 
and Guidance – 
evident through 
NEET data and 
improved 
outcomes for PP 
pupils 

Improved access to 

enrichment activities 

for PP pupils, leading 

to improved outcomes 

Using current data, 50% of the NEET figure comprises of dis-

advantaged pupils, but we anticipate the NEET figure of 6 to 

reduce as intervention and support that has been put in place 

has impact and we are updated accordingly. 

 

Enrichment activities and events were significantly impacted 

due to COVID, therefore these comparisons cannot be easily 

made.  However, this year we are fully promoting and monitor-

ing engagement so that we are in a strong position to take ap-

propriate action and deliver interventions when necessary. 

 

In all measures, there is a gap between the better progress made by non-disadvantaged pupils 

compared to the disadvantaged ones.  It is difficult to reflect on the effectiveness of any strategies 

deployed because of the disruption caused by the Covid-19 pandemic (both in terms of lock 

downs and school absence due to infections and bubble closures).   

All standard teacher administered tests were conducted in accordance with the published 

guidelines and disadvantaged students were supported with additional study aids such as revision 

guides, textbooks, and catchup sessions.   

After the wider reopening of schools, mentoring sessions were given to disadvantaged students 

with high C2/C3 detention rates and upon further analysis, ‘re-offending’ rates declined 

dramatically.   

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 
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Programme Provider 

Fresh Start Read/Write Inc 

Corrective Maths Direct Instruction 

 


