%

diz ww Ww
RO & & &
P AR @ \, N\
l

LONGSANDS
ACADEMY

Astrea Academy Trust

Literacy Barriers

(including Dyslexia, Dysgraphia
and Speech & Language)

Information Booklet



oy ?ﬁﬁ ofiright conuson. \z..“.ﬁ
=

ideas on paper /._..._a. \ | gets lost easily | alphabet |
oqc!..ol.o:o. ﬁ oonggﬁ
D _, , times ?

ﬁoo:n?&c.o...ﬁs ~. N D' . giies

word
ES

ﬁ find background ;;
noise distracting
)

' similar sounds cause

7322.8 o»onnx_:c?

confusion

losing place intext

difficulty ‘hearing’ sounds < >
7 : : ‘ /Vv moving or
can’t remember what ~ overlapping text

4 words look like
(@Sresources - needing to re-read




story

map frequires time to q
plan <.wc|:<

~ mind map w

needs time for proof reading |

%ﬂnn...s AM-? To:..ucoi _ %oo.:&
’ " . handwriting

L requires d
extra time
Tt..o: writing L

activities and

L

- us
instructions need | | |
to be broken — manipulation

s o . 3 difficulties
\\ y | pencil grip |
may need support with syntax <3

ﬁ structure and grammar g

tires quickly when writing |

i T

track of thoughts words to write

(eSresources




trguble putting thoughts on paper.

DYSLEXIA REDEFINED

“Dyslexia is a specific learning ability,
neurobiological in origin. It is typically characterized
by strengths that may include creative expression,

athletic performance and scientific discovery.
The individual with dyslexia often exhibits strengths
in big-picture concepts, thinking outside the box,
making unexpected connections and demonstrates
an intuitives sense of understanding of people and
navigating the natural world...”
Cheri Rae

someone with dyslexia is struggling.

B)otor Dysgraphia: This type is the result
of low muscle tone and poorly developed
fine-motor skills. In this case whether the
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Dyslexia, Dyscalculia & Dysgraphia
_Dyslexlq is a learning difficulty that pnmgnly aﬁects_the skills oo Ui bomitor huck Hoil e
involved in accurate and fluent word reading and spelling. unreadable; however, isolated formation of
Characteristic features of dyslexia are difficulties in phonological individual letters may be somewhat more

: : " ble. Us g skills ical,

awareness, verbal memory and verbal processing speed. Intelligence is  [RCARSETRUAE RulEEA il

person puts their thought to paper or copies

not affected. B)spatial Dysgraphias In this case the
Developmental Dyscalculia (DD) is a specific learning disorder that sensory information entering the brain is
o B = - Y g E 4 . ir rpreted incorrectly, A person will haw
is characterised by impairments in learning basic arithmetic facts, conl b oo b it

3 : \ ) difficulty identifying letters, numbers,
processing numerical magnitude and performing accurate and fluent shapes, and symbols and how to properly
calculations. align them on paper, This type of dysgraphia
Dysgraphia is a learning disability that affects writing abilities. It can ®
manifest itself as difficulties with spelling, poor handwriting and i

most strongly affects spatial awareness,
Individuals with spatial dysgraphia are not
N inclined to regard lines or marging and have
.? inconsistent spacing between let- ters,
° Bl words, lines and letter size, including the

M . > »
., © M sizing of upper and lower case letters,
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The Dyslexia Underground

Eye-tracking Applying short-term recall
and focus” @ & ® Coonitive

Time, space, and order m:%mmﬁ_n_um%wm_
confusions management
Translating
written words
@ Phonology into sounds
@
© Working Memory
© Sequencing Imagining
© new
© Convergence possibilities

@ Executive Function Manipulating

@ Creativity @ ideas

4 spatially
@ Material Reasoning
O Visual Thinking

DyslexiaBytes.org

Navigating the Deep Pathways of the Dyslexic Mind

Dyslexia Bytes

Dyslexia Bytes




What are ‘visual stress and processing difficulties’?

Itis part of a family of specific learning difficulties — with many crossover points.

Dyspraxia

Attention Deficit /
Hyperactivity

Autistic Spectrum

Moderate / Generalised
Learning Difficulties

Chronic Fatigue
Syndrome

Visual Stress and
Visual Processing
Difficulties

Dyslexia

NOTE: It is still disputed as to whether it forms a standalone condition or an aspect of

other conditions.

>> 1. Layout

A complicated, stylish design might make the

with reading difficulties

(1) Make sure readers can
find their way around a text
easily. Number the
paragraphs or sections to
help with navigation.

(2) Avoid squeezing too
much text onto one page.
Use two pages if you have
to. Use 1.25- 1.5 for line
spacing.

(3) Keep columns well
spaced to avoid readers
going across rather than
down. Lines between
columns can help.

(4) Headers

Use headers to infroduce
new subtopics and
demarcate different parts
of a text.
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>> 2. Fonts

' | WRITING INCAPITALS CAN QUICKLY TIRE THE BRAIN BEHCAUSE

I YOU HAVE TO SPEND MORE TIME
| CONVERTING THE LETTERS BACK TO HOW WEHAVE LEARNT TOREAD.

Some fonts like century gothic, and comic sans, are nice and easy to read
because they are simple and mirror handwriting - especially letters such as ‘a’
and ‘g’.

Others require IORE CONCENRATION as our eszrene and BRAIS work extra
hard to clean up the FANCY FEATURES.

14pts is generally viewed as the optimum size for ease of reading. 12pts is OK, but anything lower will strain the eyes

With anything blgger‘ readers tend to view it as childish!

>> 3. Images

* Use images that reinforce the
messages in the text, to give poor
readers clues.

» Be careful not to crowd the text
with images. Too many images will
distract from the text.

+ Sometimes a diagram can be
used as a back-up or a complete
replacement for the text.




>> 4. Colour

Too much contrast in the foreground and you will Using a
suffer from eye strain because of the harshness and

glare. pastel coloured background,

Too much black text on a white background is said
to cause this. Reading this kind of text for sustained

periods will gradually damage your eyesight. is much easier on the eyes.

where possible,

>> 5. Language

« Vocabulary is a term for familiarity with and

understanding of words. Sometimes new vocabulary

needs pre-teaching before use within the context of a
text.

* Deliberate repetition of key vocabulary can be useful.

Students typically begin to grasp new vocabulary after

the third time of experiencing it.

« Try to keep sentences simple - one key point per

sentence is recommended for KS3 and KS4 students.




>> 6. Tools

Use aruler to
track lines and
keep place.

Use a highlighter pen to identify tricky words.

Use coloured overlays if you
rely on black and white texts
which cannot be adapted.

>> 7. Group Reading

Group reading can be a daunting activity for many students, regardless of their reading skills.
To make this easier for them (and for you), establish the following as a routine with every text.

1) Number the paragraphs or parts of the text. This will
help everyone in keeping track.

2) Ask for volunteers amongst the group (at first this
might be very few, but it will grow with time.)

3) Give each volunteer a number. The sizes of each
part will likely vary — providing a good opportunity
to differentiate.

4) Give students a few minutes to read and rehearse
their part. Ask them to underline any tricky words -
go round and clarify them.

5) Beginreading as a group - praise every effort!
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WRITING AT HOME READING AT HOME

a guide ‘where to start' a guide ‘where to start'

« Follow your chils leod as much as possible and allow your child choice about which ploy
- Give you child as much or o little time os they need for each learning experience. | 11’ experiences ond octivities, they wont to porticipote in.
1113/ - Follow your child's interest. If they don't want to drow, paint etc. Don't moke them. If they « Give you child os much or os little time os they need for each learning experience.
waont to draw a pink dinosour, or o rainbow 200 let them. w - Aeod stories with your child, moking sure they con see the pictures ond following the
- Encourage them to use their imoginations. YEARS words with your finger, making them sweep left 1o right. Ask them ‘What do you think
ViV L] - Write for o purpose; make a cord, draw a picture for people in your street or fomily L0 might happen next? Moke the noises in the book? Discuss the pictures.
oLD friends, make signs for imaginative pioy or for around the house, if you went somewhere - Moke o colloge based on the setting of one of thelr favourite stories.
exciting (soy © 200) gently encouroge your child to drow o picture of ther experience, help -‘E":.g";!g'g
them to label it. Once completed put on disploy.

~ Allow your child choice about which, ond the timing of the pioy experiences ond activities,
they wont to participote in.

« Allow your child choice about which, and the timing of the ploy experiences ond octivities,
W-M ~ Read stories with your child, Talk obout the Author ond lllustrator. Point to the words os

m m they want to porticipote in, always encourage them to follow their interests.

- Encourage your child to ‘make marks’. Before your child con write they will make letter-like) reod. them ottempt (onl show interest) .-
CEARG (v re ik i b gl dnasedwast iy YEARS n!“!viﬁhghﬂﬂl;ltsoﬁrlﬂﬂi.
« Write for purpose. When reody encouroge them to write their nome whenever possible, oLD

« Encourage your child to llustrote their favourite port of the book. Melp them to notice
charocters features by pointing these out, begin to discuss ond broinstorm describing
« Share your favourite childhood stories together, tell them why it wos your fovourite,

oLD copy fomilior words like mum, dod, dog, brother, sister, grondmao, grondpa etc. Encouroge
your child to ‘write’ obout experiences (this might be them drowing o picture, you lobelling

~ Reod 1o/with your child DAILY

- Point out important features obout o book Eg. the words, and pictures, the front cover,
the Author ond lllustrotor, the spine, the contents poge ond the title.

- Encouroge your child to predict what will happen in the story. Why do they think this?

« Encouroge your child to write whenever appropriate, they might fill out their name on
forms, write cords, keep o diary or gratitude journol, thonk you notes, shopping lists,
recipes, create stories for you to reod, make pictures for oround the house etc.

o m - When you are writing show them, exploin that being oble to write is an importont skill for OIQ

= odults 1o have (even with computers). Tolk about your experiences with learning to write. - Explore new or interesting words using o dictionary.

YEARS - Bring writing into your child’s ploy. If you have mognetic letters in the house encourage YEARS « If you child is confident in their reading, oliow them to reod without interruption. Fluency is

oLD them to make words with these. If they set o ‘shop’ encouroge them to make signs, money. oLD Qoined with confidence.
lists, lobels etc. You may like to provide them with o letter chart to help them with this. ~ Model using different voices when reoding to your child. Point out why you chose to use
- Stort to point out that an ‘author’ writes for a purpose. When reoading discuss the “that’ voice. For example the charocter wos 3od, 50 | used my sod voice.
beginning. middie and end of a story. Talk about who the story was written for? Reod Non- « On completion discuss the book. Did they ke it? Recop what happened? Ask clorifying

Fiction texts and discuss the different longuoge used compared with Fiction. questions. Give it a rating out of 10.

« Encouroge your child to read dolly. Model this behaviour,
- Discuss news ond current events together. Subscribe to o “ids news’ outlet like Kidsnews
or Time for Kids. Ask questions Ske "‘What do you think coused the event? Etc.
o+ « If your child hos o preferred Author help them find another of their books or series.

« Help your child to use o dictionory to look up words they don't understond.
A (7 V' [ - If you con, try to reod the books with your child (or before them) 5o you con have deep
(| |/ ond meoningful discussions around the plot, charocters, messages and your personal
opinions.

- Continue to encouroge to write for purpose (Ideas os obove).

~ Encouroge your child to write (ond reoad) different genres. Often children develop o
preferred genre ond they don't like to try writing/reading other styles. Genres might include
realistic fiction, historical fiction, science fiction, fontasy, mystery, poetry, tall tale, fairy

D 1o write down their ideas and then you might even write an online review for it,
- Computer Literocy ot this oge becomes important. Give them proctice typing on o device
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(if possible). Encouroge them to write using the computer, you might use word, Google Docs,

- Schools to Text Ebooks’ child fomilior with these by borrowing
I Or Sty DESEECRoSing S Stmbar thay Wil R SICTS (Ui S Wi oy, kgnigiﬂing’&oifs
« Make sure your child has the resources that they need. Set them up o spoce in the house A
whare they con o thalr wori¢. insure thay have pencia, paper, texion, Pens ete. _ iﬂ‘"’!}“utiidl‘l;
« Always value writing and show o positive attitude towords it. anes. might borrow mogazines oniine services to occess oudiobooks
~ Keep o family boord ond write messoages to each other on it or downioad eBooks.
- Provide your child with ‘Post it Notes’ so they con write themselves reminders, or you notes| * Make reading port of your dolly routine.
- When reading discuss the writing process. What wos the Author thinking? Why wos this ”xot;“l”"r.u,i.ilu’dlﬂﬂ

book written? Note the types of longuoge used.
 Encourage your child to read BOTH Non-Fiction and Fiction books.




Sentences are the Building Blocks of Writing

"sentence level work is the engine
that Eﬁnhxet& your students from
writing the way they speak to using
the structures of written language.

Skills to Develop Examples

(in order)




Easy tips for students struggling in or with learning difficulties in Literacy

Reading:

Cover the lines above and below, using white card or coloured reading slide (even wide lolly
sticks)

Use bigger font

Try to avoid black text on white paper. Use pastel coloured paper

Use fonts such as calabri, arial and tahoma

Break texts down into smaller parts and give breaks

Read WITH the child to ease anxiety

Practice sight words with flashcards etc

Lots of praise whenever a task or goal is completed

Dyslexia @&» " 1. Because Dyslexia effects the way children see
My book ebous “* and interpret text, things such as changing
band d font and font size can help. Printing text on
... light coloured paper is also beneficial. Helping
b_-. d S— these children make connections with words
? 3 is essential.

Writing/spelling:

Fine motor skills activities like tracing and cutting

Tracing laminated alphabet cards

Breaking down large written tasks into smaller more achievable goals (eg: a paragraph or
sentence at a time

Decide on what the objective for the lesson is - If it is content, be lenient on spelling

Does the child need to copy the whole text or can they highlight a printed version or only copy
key words/phrases?

Use manipulatives for spelling such as phonic/letter cards. Children can spell out the word
using the card, then write & read the word.

Use play doh to create HFW

Use images to create connections with words

Lots of praise whenever a task or goal is completed




If your child is a

RELUCTANT WRITER

amovementmatters

p‘.o.\/ more with day,
puﬁy.

or pla -doh

allow for breaks offer an
& alternate with gross oral sensory tool
motor movements while wr'\*rl.ng

experiment encourage writing
ITh alternative on a
seating options vertical surface

QMovement Matters



Debate

Assumes there is one right answer
(and you have it)

Style is combative, attempting fo prove
the "other side" wrong

Listens to find flaws and counter argue
Critiques only the other position
Defends your own views at all costs
Encourages search for differences

Creates a winner/loser and
discourages further conversation

Involves no focus on feelings, often
actively seeking to belittle or offend

g
e"”"a in context of disc®

.
Dialogue
Assumes others have pieces of an answer

and you can craft a solution together

Style is collaborative, seeks to find
common understanding

Listens to understand

Critiques all views, including your own
Allows others' thinking to improve your own
Encourages search for basic agreement

Creates an open end, leaving the topic
open for further discussion

Involves a real concern for the other,
doesn't actively seek to alienate or offend



iPad Apps for Learners with Dyslexia/
Reading and Writing Difficulties

Android Apps for Learners with Dyslexia/
Reading and Writing Difficulties
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apps on your Android.

This is one of a series of "App Wheels’ produced by CALL Scotland,
available from the address below. It focuses on Android Apps
to support reading and writing. Note that some apps address a
range of difficulties. To save space, we have not placed individual
apps into multiple categories. Links on the electronic version are
“clickable’, taking you to the Google Play Store.

This is not a comprehensive list, but an attempt to identify
relevant, useful apps and to categorise them according to
difficulties faced by people with dyslexia. Unlike the iPad, there
is little consensus on the ‘best’ Android apps for education, so
we would be happy to receive suggestions for inclusion in future
versions. Email suggestions to call.scotland@ed.ac.uk

iPad versus Android

The iPad is well established as an educational tool, but Android tablets (and smartphones)
are becoming increasingly popular.

Android tablets are generally less expensive than iPads.

There are more educational apps available for iPads, than for Android devices.
There is less ‘quality control’ over Android apps so some don't work properly, or
perform in unexpected ways.

Many Android devices cannot be upgraded to the latest version of the operating
system so some apps won't work on them.

The Android operating system is less tightly controlled than the Apple 10S, so some
apps, e.g. voices, can work across most apps in an Android device, unlike the iPad

where voices other than the iOS system ones have to be downloaded separately for
each app.




